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AnHotaumsi: CTaThsl TOCBSIICHA UCCICIOBAHUIO MCIIOJIB30BAHUS CEPUATIOB B
OOy4eHUH  aHTIUMHUCKOMY  SI3bIKY  YIYCKAlOT  Pa3BUTUSL  Pa3rOBOPHBIX U
KOMMYHUKATUBHBIX HABBIKOB, OCOOCHHO CPEIM yYallluXCsl YPOBHS BBIIIE CPEIHETO.
Teopernyeckas ocHOBa B OCHOBHOM OCHOBaHa Ha SLT (cuTyalluOHHOM OOyYEHHH
SI3bIKY) U YCTHOM IOJXO7E, KOTOphIe cymecTBoBalu ¢ 1920-x u 1930-x royioB, Kormaa
OpuTaHCKHe mNpUKIagHble JUHTBUCTHI Puuapnc u  Pomxepc (2004) wayamm
pa3pabaThiBaTh OCHOBBI MPUHIIMITUAIBHOTO TOJIX0/Ia K METOJIOJIOTHUH TIPETOJaBaHUs
A3bIKOB. B 3TOM mojaxozae ymop nenaeTrcss Ha clioBapHbIM 3amac. Takum oGpazom,
MOJX0/I K OOYYEHHWIO S3bIKY IMpeAroJiaraeT NMEePBOHAYATBLHOE COCPEIOTOYEHUE Ha
YCTHOM JIUCKypc€ B KOHTEKCTE 4YE€pe3 YCTHOE IOHMMaHUWE BO BpeMs Ipoliecca
npocMoTpa GUILMOB U cepuasioB. B 1ileHTpe BHUMaHUSI 3TOU CTaThU - UCIIOJIb30BaHUE
CEepHUaJIOB B KaUE€CTBE MHCTPYMEHTA JJIS PA3BUTHUS PA3TOBOPHBIX HABBIKOB yYAIIMXCS
aHTJIMIICKOTO  sI3bIKa KakK MHOCTpaHHOro. HacTosimiee wuccieqoBaHUE —TakKe
paccMmatpuBaeT S(OPEKTUBHOCTh HCIHOJIL30BaHUA (PUIHBMOB B KadyeCTBE METOJa
oOy4eHHsI HaBbIKAM TOBOPCHHS Ha AHTJIMMCKOM S3BIKE C OCOOBIM aKI[EHTOM Ha
peajbHYIO0 JICKCUKY POJIHOTO SI3bIKA; pealibHbIe BBIPAKECHUS, (Ppa3oBble IIarojbl U
uauombl. Hapsiny ¢ 9TUM, B cTaThe IOMOTHUTEIIBHO PACCMAaTPUBAIOTCS OCOOCHHOCTH U
MIPEICTaBICHA METOJUKA paboThl ¢ cepuanamu. llomydeHHbIe JaHHBIE MOTYT OBITH
MOJIC3HBI yYAIIUMCS, YUMUTENISIM, CIHEHHAIUCTaM 10 Y4eOHBIM MporpaMmMaM M
uccnenoBarenssMm ELT, 9TOoOBI MOHATH NpPEUMYIIECTBA AHTIMUCKUX (UIBMOB H

CCpHAJIOB B O6y‘IeHI/II/I M Pa3BUTHUHU pa3roBOPHLBIX U KOMMYHHKAaTHBHBIX HABBIKOB.



KawuyeBble cJioBa: Pa3roBOPHLIC HABBLIKH, KOMMYHUKATHUBHBLIC HABBIKU,

aHTJINHCKUE CI)I/IJ'H)MBI, IperogaBaHuc AHTJINHCKOTO s3bIKa KaK HHOCTPAaHHOTO.

Abstract: The article explores the use of English language teaching skills
overlooked by the development of communication skills, especially among Upper-
intermediate learners. The theoretical foundation is principally based on the SLT
(Situational Language Teaching) and Oral Approach, which has existed since the 1920s
and 1930s when British applied linguists Richards and Rodgers (2004) began
developing the basis for principles approach to methodology in language teaching. In
this approach, emphasis is placed on vocabulary content. Therefore, the language
teaching approach involves an initial focus on spoken discourse in context through oral
comprehension during the viewing process of the TV series. The focus of this article is
the implementation TV series as a tool to develop EFL students speaking skills. The
present study also investigates the effectiveness of using films as an approach to teach
English language speaking skills with specific focus on the real native vocabulary; real-
life expressions, phrasal verbs and idioms. Along with that, the paper further considers
the peculiarities and presents a technique working with films and TV series. The
findings may be helpful for the students, the teachers, the curriculum specialist and the
ELT researchers to realize the benefits of English TV series in learning and developing
speaking skills.
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Introduction

At the present stage of teaching a foreign language, there are two directions for
the development of the educational system - innovative and traditional. Despite the
intensive development and introduction of innovative learning technologies, traditional
means not only remain the basic means of learning, but also find new applications and
give rise to new directions in the teaching of foreign languages. It is possible to include
the use of video materials in teaching foreign languages to such means. The expediency

of using video in the educational process is explained, primarily by the availability of



video materials, the presence of certain experience with video equipment and video
production, as well as the possibility of more active teacher activity. According to
Mishan [1], the purpose of learning a foreign language is, above all, the practical
acquisition of the language as a means of communication. This skill lies in the basis of
the organization of production and the public sphere, management and service.
Consequently, mastering the basics of foreign language communication serves as a
kind of basis not only for the developing of a communicative culture and competence,
but also for the professional development of the student’s personality and the linguistic
personality. Communicative competence, according to I.A. Zimnaya, ‘it is the formed
ability of a person to act as a subject of communicative activity of communication’ [2].
However, mastering communicative competence in English not being in the country of
the target language is not very easy. Nowadays the foreign language learners in school
are rather heterogeneous not only as far as their proficiency level is concerned but also
when it comes down to their interests and learning strategies. Thus, this should be taken
into account when planning teaching and lessons. One way of bringing variety and
flexibility into the classroom is the use of movies in EFL teaching. When teaching oral
skills, it is important to notice that textbooks usually focus on language that is more
formal and do not focus on, for instance, small talk or conversational interaction.
Movies, on the other hand, can be a good way to teach these skills needed in everyday
speech since the language used for instance in contemporary movies can be rather up-
to-date and can thus motivate the pupils. Gebhard [1] considers films as authentic
material, and they provide the learners with genuine input. The genuine input helps the
pupils to understand that there is a connection between the more traditional classroom
teaching and the real world and that the foreign language is used in real everyday
situations outside the classroom. Moreover, as Krashen [3] points out, ‘a natural input
helps the learners to acquire language without necessarily even noticing that they are
hearing or reading a foreign language’ [3]. It has been studied that films enhance
English language skill development since they bring variety, reality, authenticity and
flexibility into the EFL classroom and before anything, diversify the curriculum.

According to Champoux [4] using films or TV shows can motivate the students to



study English and the visuality of the film may help the weaker students to understand
since it offers another channel of understanding in addition to just listening to the
language.

The purpose of this article was to study the past experience of using films in
ESL lessons, the approaches in teaching speaking and consider selection criteria of
using films orTV showsin the ESL lessons which could develop
students’ communicative and speaking skills and increase their motivation.

Methodology

A guantitative research method was used to collect and analyze date for this
study. Using movies in the EFL lessons has been concerned to be effective by many
researchers. The impact of English movies as a tool to enhance students’ speaking and
listening skills was investigated by Chinese researcher Wang [5]. He used English
films for their English course providing the students with the set of oral and written
tasks. The participants of the course had to retell the plot of the film Wang also noticed
that not only speaking and listening skills had been improved but also students’ cultural
awareness increased. The researcher came to the conclusion that watching films for
educational purposes enable students to learn the language in a real language
environment and find out the cultural differences between Chinese and Western, then
students’ motivation can be aroused, and flexibility in real occasions will be cultivated,
therefore, enhancing the ability of foreign language communication and application’.
[6]. Likewise, Ismaili [7] analyzed the effect of using movies in English classrooms
among South East European University students. The participants of the experiment
consisted of two groups: experimental and controlled, both of them were of pre-
intermediate level. The treatment group received teaching materials based on the
English films whereas then control group was given more traditional ways of teaching
without being exposed to English films. The results of the study indicated that there
were significant differences between the two groups with regard to their language
proficiency: the researcher found that using movies as teaching materials increased
students’ motivation and improved their speaking skills, enhanced students’ motivation

and encouraged them for collaboration. Another researcher Kusumaningrum [8]



examined some potential benefits of implementing English films into ESL classes. The
study was conducted in Indonesia where the EFL class is a mandatory subject in senior
high school, where the students should raise the academic level of language literacy.
The main problem of the subject was likely to be that students received poor learning
style and didn’t enjoy classroom environment. Kusumaningrum’s study was intended
to find ways of incorporating English films to teach English to senior high school
students. The researcher drew to the conclusion that English films contributed to
authentic learning environment and facilitated learners of developing their language
skills, like speaking, writing, and listening in more exciting and interactive way.

Selection criteria

The careful selection of a film should be taken into account when teachers decide
to apply them in the teaching learning activities since not all English films are suitable
to the students, their abilities or learning objectives. Having studied such researchers’
criteria as C. Doye, Donley [9], J.King [10], Massi [11] the following criterion was
summarized:

1.  Consider students’ needs and interests;

2 Take into consideration the actual level of students’ English;

3 Choose up-to-date films;

4.  Avoid films overloaded with specific vocabulary and terminology;

5 Scrutinize the language of video materials used for teaching in terms of
dialect, pronunciation, intonation, authenticity and cet;

6. Review the vocabulary that is supposed to be learnt by the students;

7. Choose an appropriate genre.

As to genres, a teacher should know its grading related to the difficulties of
perception. Basically, the genres are graded in the following way:

1. Family films.
2 Actions.
3 Adventures.
4.  Dramas.
5

Detectives.



6 Comedies.

7 Horrors.

8. Thrillers.

9 Science fiction.

10. Historical.

In the meantime Massi and Merino [12] added that films should consider cultural
aspects. It was also suggested that the length of the films should be considered. Besides,
the content of the films is important, which would have something to make students
think about.

The approaches in teaching speaking

Having studied different strategies of working with films and principles of
creating activities based on them, it has been distinguished four main stages.

1.  The preparatory or pre-demonstration stage (pre-viewing).

In this stage teacher introduces and discussed glossary of key words, unknown
and useful vocabulary, the content of the film, presents its characters. In pre-viewing
activity, a teacher allows students to look through the questions and ask students to
predict answers. Some possible activities are [15]:

. Learners Interview;

o Problem solving;

o Vocabulary work.

2. Film perception or demonstration stage (viewing).

As most students will be experienced in passive viewing at this stage, the
materials created by a teacher should encourage the learners to participate so that the
output from film is not just one-way, to unresponsive audience. The activities should
provide pertinent information about the subject matter of the film and offer project
work. Each student should have his/her individual working sheet completing the tasks
while watching the film [13].

In this stage, the films can be interrupted to clarify key points in the language
function of the film or to give a chance for students to discuss the content of the film

up to that point and suggest their own ideas what might happen next. Moreover, a



teacher can pause a film if he wants to pay students’ attention to some useful
vocabulary of functional language.

Some parts of the film can also be shown entirely the second time if in the
discussion of the film a teacher understands that there are many unanswered questions.
The activities are as follow:

o Directed listening — the students are asked to listen to general information
or specific details.

o Information gathering — gathering information during the viewing and
answering questions based on the film.

3. Post-viewing

This stage considers raising students’ speaking skills of the target language by
using information from the film. Since the entire class now has a shared experienced —
film related questions on issue, personal experiences can be introduced to stimulate
students’ discussion. The students can be required to practice the vocabulary they have
learnt from the film in oral, for example in small talk discussions.

There is a list of activities represented above as a sample for teachers who can
use and adapt them to their lessons [14].

o Polls or Interview — interviewing group mates to find out their opinion on
the film or to explore issues of the subject matter.

o Alternative endings — coming up with one’s alternative endings of the film
and present them orally.

. Discussion — the students can examine some issued raised in the film and
propose their own solutions.

o Retelling a story.

Discussion

Based on the analyzed literature above it appears to be that films may provide
exciting language learning opportunities for students if the teacher chooses appropriate
length films, either complete one or segments, which are purposeful and tailored to
students' learning needs and proficiency level. English-captioned films are a rich

source of instructional materials that provide examples and content in oral



communication. it is no doubt that some English films are challenging and can be
exploited for listening comprehension practice, even if the comprehension is limited to
advanced students. An instructor's initial attempts to implement the teaching of films
in the classroom may be overwhelming. However, with each successive attempt, by
using modified guidelines and increasing teaching experience, developing students’
speaking skills with the help of authentic films may turn into a rewarding experience
for both teachers and students whose enthusiasm become evident. When students are
provided with well-structured tasks and activities designed to promote active viewing
and stimulate involvement for making the most of learning opportunities of films, it

can result into stimulating and enjoyable learning materials for the learners.
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